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Abstract

This study explores the application of discourse analysis in high school English
reading teaching, aiming to enhance students' reading abilities and critical think-
ing skills. By incorporating discourse analysis, teachers can help students better
understand the structure, main ideas, and implicit meanings of texts, thereby im-
proving their reading comprehension and language skills. The re-search shows
that a reading teaching model combined with discourse analysis can strengthen
students' awareness of discourse, improve classroom teaching efficiency, and
promote a deeper understanding of English reading materials. This approach pro-
vides effective strategies and theoretical support for improv-ing the quality of
high school English reading teaching.
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1. Introduction

Reading has always been a big deal in English learning—it’ s not just a skill, it” s
pretty much the backbone. And honestly, everyone in foreign language teaching
keeps talking about how to boost reading literacy. It” s like this never-ending hot
topic.

The English Curriculum Standard for General High Schools (2020) makes it pretty
clear: high schoolers need to step up their reading game. We’ re talking under-
standing different types of articles, spotting how they’ re built, digging out key info
—the whole package. And here’ s the thing: knowing how a text is structured actu-
ally helps students read between the lines. It lets them grasp stuff that isn’ t just
lying on the surface.

The standard even suggests that teachers use discourse analysis to help students
break down a passage—find the main idea, see how arguments develop, figure out
how everything connects. Sounds good, right? But the problem is, in real classrooms,
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things often look different. A lot of reading lessons still feel kinda broken—bits and

pieces here and there, no big picture, themes skimmed over, and not much deep

thinking going on. Students often end up just memorizing instead of actually ana-

lyzing.

So that” s where this paper comes in. We’ re trying to see if weaving discourse

analysis into high school English reading classes can make a difference. The goal isn’
t just theory—it’ s about giving teachers useful ideas, making them realize how

helpful discourse analysis can be, and coming up with ways to teach that kids actu-

ally respond to. In the end, we hope this makes English reading classes more engag-

ing, boosts understanding, and yeah—gets students thinking more critically.

2. Definition of Core Concept

2.1. Discourse

There is still debate in academia over the definition of discourse, and in different
research fields, discourse is assigned various meanings.In the book Cohesion in Eng-
lish, Halliday and Hasan defined discourse conceptually as: "Discourse may be spo-
ken or written; it is a unit of meaning."According to this definition, even a single
sentence can be considered as a discourse. Based on Halliday's research, Cook
(1989), in his book Discourse, defines discourse as "a stretch of language perceived
to be meaningful, unified, and purposive” .

This definition builds on Halliday's concept of discourse, emphasizing that discourse
is not merely a combination of sentences but a unified whole of language connected
by meaning, structure, and purpose.

Discourse was defined as an internally connected structural system and emphasized
its role in expressing multi-level meanings.Discourse refers to a language unit com-
posed of several sentences with a specific theme, context, and purpose. Other ex-
perts stated that discourse is made up of language units (such as sentences and
paragraphs) and achieves overall meaning through cohesion and coherence at
grammatical, semantic, and pragmatic levels.

Although different linguists have slight variations in their definitions of discourse, it
is generally agreed that not all random combinations of sentences can be considered
as discourse. Only language units that form a meaningful context can be called dis-
course, which can be either spoken or written.

2.2. Discourse Analysis

The concept of "discourse analysis" developed based on the concept of "discourse,”
and it was first introduced by the scholar Harris.In 1952, structuralist linguist Harris
first introduced "discourse analysis" in his article “Discourse Analysis” , marking
the birth of the concept of discourse analysis.After more than seventy years of re-
search, it has become an important methodological approach in linguistics.

From the perspective of Systemic Functional Linguistics, Halliday views discourse
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analysis as the study of how language functions in a specific socio-cultural context. It
examines how different linguistic resources, such as syntactic structures, grammat-
ical relationships, and contextual backgrounds, are used to achieve communication
and construct meaning.

McCarthy (1991) believes that discourse analysis is the study of language use be-
yond the sentence level, emphasizing the importance of context in the process of
meaning construction. In his book Discourse Analysis for Language Teachers,
McCarthy points out that discourse analysis involves examining how language users
construct meaning in both written and spoken texts through cohesion, coherence,
and interaction. Based on discourse linguistics, McCarthy proposed a dis-
course-based approach to language teaching. He argued that the goal of teaching is
to develop students' discourse competence and help them master discourse strate-
gies.

Discourse analysis started a little late in China, and it wasn't until the 1980s that it
became a field of specialized study.

In conclusion, discourse analysis is not only crucial for linguistic research but also
provides valuable insights for language teaching. These studies have highlighted the
importance of discourse competence in language teaching. In addition to theoretical
development, they have also greatly advanced teaching practice.

2.3. Previous Research

Discourse patterns play a significant role in English reading teaching. Risko, ]. &
Dalhouse, A. (2011) conclude from their examples of discourse structure that an-
alyzing discourse patterns is one of the key factors affecting students' reading
comprehension. By analyzing discourse patterns, students' classroom participa-
tion can increase, and their reading skills can be improved.

Herbert (2014) concludes from his study of students' performance in reading
classes that when discourse patterns are used in reading teaching, students
guided by these patterns are often able to recognize the grammar and sentence
structures of the discourse more quickly.

In addition to discourse patterns, genre, cohesion, and coherence of discourse are
also highly emphasized. Adelnia and Salehi applied discourse genre analysis to
reading teaching for 80 second language learners in Iran. Through practical
teaching experiments, they found that students taught using the discourse genre
approach performed significantly better than those taught with traditional
methods. Therefore, this study highlights the important role of discourse genre in
English reading (Adelnia & Salehi, 192).

The concepts of coherence and cohesion in discourse were first introduced by
Halliday and Hasan. Building on this, many foreign scholars have explored the
role of coherence and cohesion in English reading teaching. Lehman and Schraw,

through practical teaching, taught students cohesion techniques in reading clas-
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ses and tested their effectiveness. They successfully demonstrated that teaching
cohesion in discourse can promote students' deeper understanding of texts
(Lehman & Schraw, 742).

Rosado and Rey, through their research on discourse, explained that using co-
herence and cohesion techniques in reading teaching effectively enhances stu-
dents' critical thinking and reading comprehension skills.

Overall, many scholars abroad have studied the role of discourse analysis in Eng-
lish reading teaching from both theoretical and practical perspectives. In conclu-
sion, the findings consistently show that discourse analysis contributes to English
reading teaching and can improve classroom efficiency and students' reading

comprehension.
3. Theoretical Basis

3.1. Discourse Pattern

Discourse patterns refer to a method of classifying texts based on their formal
and structural content. Hoey defines discourse patterns as "a combination of re-
lationships that make up a discourse." It can be seen that the linguistic structural
features of a discourse are influenced by cognitive patterns, and there are signif-
icant differences in the cognitive patterns between Chinese and English. There-
fore, the discourse patterns in English, shaped by its cognitive patterns, also dif-
fer greatly from those in Chinese. Based on the research of previous linguists,
scholars generally classify common discourse patterns into the following catego-
ries:

(1) General--Particular Pattern

This pattern is commonly found in the writing of native English speakers and of-
ten follows a top-down logical structure. In other words, it starts with a general
overview from a broad perspective, and then gradually narrows down to focus on
the central topic. The first sentence of the paragraph is usually a general state-
ment, often defining a viewpoint, opinion, or concept, and the rest of the para-
graph develops the argument based on this initial sentence. This pattern is most
commonly used in argumentative writing.

(2) Problem-Solution Pattern

The problem-solution discourse pattern is characterized by the author always
presenting a series of problems at the beginning, analyzing the causes of these
problems, and then offering possible solutions. This pattern is commonly found
in narrative essays, explanatory texts, such as research reports, news articles, lit-
erary works, and various types of advertisements.

(3)Claim-Counterclaim Pattern

This pattern is commonly found in argumentative essays. It usually follows the
structure of "introducing a viewpoint—clarifying the viewpoint—presenting a
new viewpoint." In other words, the author first presents a widely accepted

DOI:10.63313/1JED.9019

75 International Journal of Educational Development



Jingkun Yan. Jingling Jiang

viewpoint, then clarifies and explains it, and finally introduces their own view-
point and develops an argument. The main purpose is to refute the errors in
widely accepted views.

3.2. Cohesion and Coherence

Halliday first introduced the concept of "cohesion" in 1964. In Cohesion in English,
Halliday and Hasan stated, "Cohesion refers to the network of lexical, grammatical,
and discourse-related relationships that connect parts of a text." Similarly, Hoey de-
fines cohesion as the means and ways that connect two sentences As for coherence,
Nunan defines it as, "Coherence is what makes a text more than just a random col-
lection of sentences. It enables the reader to interpret the text as a whole rather
than as a mere jumble of sentences without logical connection.” From this, it can be
seen that coherence is the key factor that makes a discourse a unified whole. It helps
the reader interpret the text as a complete structure with internal logical relation-
ships.Cohesion mainly consists of two types: lexical cohesion and grammatical cohe-
sion.

(1)Lexical Cohesion

Lexical cohesion refers to the way that certain words are repeated in a discourse,
either through direct repetition or substitution with other words, to create semantic
continuity in the text . There are four main types of lexical cohesion: repetition of
the original word, repetition of synonyms or near-synonyms, repetition of antonymes,
and repetition of superordinate and subordinate terms.

(2)Grammatical Cohesion

Grammatical cohesion refers to connecting parts of a discourse using grammatically
correct forms, making the text a grammatically current. Grammatical cohesion
mainly includes reference, ellipsis, and substitution.

4. Pedagogical Strategies Based on Discourse Analysis

4.1. Integrating Discourse Analysis into English Reading Teaching

(1): Enhancing Teachers' Awareness of Discourse Analysis in Reading Teaching

Currently, there are many issues in high school English reading teaching. For exam-
ple, when preparing lessons, teachers often interpret texts mechanically by focusing
on “what” , “how” ,and “why” , without analyzing specific questions in depth.
For instance, some texts, such as advertisements or invitation letters, have clear

writing purposes that do not require detailed analysis. However, some teachers still

€« »

analyze these texts and ask unnecessary questions like “why” for students to
discuss.

Therefore, teachers’ knowledge of discourse analysis plays a crucial role. It is also a
key factor in determining whether reading teaching can be effectively implement-

ed.The improvement of teachers' abilities plays a crucial role in enhancing teaching

DOI:10.63313/1JED.9019

76 International Journal of Educational Development



Jingkun Yan. Jingling Jiang

efficiency in reading teaching.

Through interpreting texts and applying discourse analysis skills in actual teaching,
teachers can determine the starting point of students' learning and the objectives of
reading teaching. This approach also allows them to focus on fostering students' in-
dependent learning according to the new curriculum standards.

(2): Emphasizing Multidimensional Analysis in reading teaching

Discourse is a foundational resource in high school English reading teaching. It en-
dows language learning with themes, content, and contexts, organizing and pre-
senting information through its unique internal logical structures, linguistic forms,
and stylistic features, all serving the expression of thematic meaning. Reading
teaching based on discourse analysis should focus on the diverse interpretations of
texts, fully explore their potential value, and conduct enriching reading activities.
This helps students grasp the organizational structure and logical forms of the text
on the basis of a holistic understanding, ultimately aiding the development of their
language skills, cultural awareness, and critical thinking. In guiding students
through discourse analysis, teachers should analyze discourse patterns, the author's
perspectives, and semantic dimensions of the text, effectively utilizing and inter-

preting discourse to enhance the efficiency of reading teaching.

4.2. The Design of Reading Teaching

(1): Analyzing Reading Tasks Based on Discourse Content

In addition to improving teachers' abilities related to discourse knowledge, the de-
velopment of students' skills in discourse analysis is also crucial. In the design of
reading tasks, it is essential to consider enhancing students' abilities to analyze dis-
course. Teachers can design tasks that involve information analysis to help students
grasp the discourse from an observer's perspective, such as:identifying conditional
relationships . identifying referential relationships. completing missing infor-
mation in the text. inferring meaning and making judgments. arranging infor-
mation chronologically and so on.

In high school English reading instruction, a variety of task types are designed to
enhance students’ comprehension and analytical abilities through discourse-based
activities. For instance, students may be asked to identify conditional relationships
by analyzing sentences such as “Anne could have been less lonely, if she had made

”»

some friends-:+” ,where they locate conjunctive words like “if” and examine how
conditionality shapes meaning. Another common task involves detecting referential
relationships, wherein learners trace pronouns like “these” or “they” back to
their antecedents within a passage to enhance coherence awareness. Tasks that re-
quire completing missing information, such as filling in key words like “ruins” or

“trapped” based on contextual clues from a text, help students reconstruct se-
mantic integrity and visualize narrative scenes. Furthermore, students are often

prompted to infer implied meanings and make judgments—for example, interpret-
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ing the emotional undertones of a underlined sentence or deducing the meaning of
unfamiliar terms from context. Finally, having students arrange events in chrono-
logical order based on a narrative’ s development encourages an understanding of
textual temporality and logical sequencing. Through these varied tasks, learners are
not only engaged in localized text analysis but also guided toward deeper interpre-
tive and critical engagement with the material.

(2): Integrating Reading Strategies for Development

The ultimate goal of reading teaching is to cultivate students' critical thinking, lan-
guage skills, and more. To strengthen the role of discourse analysis and enhance the
quality of students' reading learning, teachers should integrate reading strategies
into the discourse analysis-based reading process to improve teaching efficiency.
Teachers can follow the PWP teaching model, combining discourse content to guide
students at different stages.

Pre-reading: At this stage, teachers should help students clarify the purpose of
reading and stimulate their interest in the discourse through the article's title,
charts, and keywords, thereby guiding them to predict the content of the discourse.
During this process, teachers can guide students to skim the article to grasp the
main idea of the paragraphs and activate the students' existing background
knowledge.

While-reading: Guide students to use the scanning strategy to accurately obtain fac-
tual information from the article and teach them how to infer the author's implicit
meanings and writing intentions through the content of the article. Assist students
in learning how to deal with difficult or new words encountered during reading by
guiding them to use causal relationships and contextual clues to deduce word
meanings and apply them.

Post-reading: Design activities to expand the content of the discourse and deepen
students' understanding of it. Engage students in rewriting and continuing the arti-
cle to foster their creativity and allow them to practice applying newly acquired
knowledge, enhancing their reading efficiency and self-learning abilities.
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