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Abstract

New English Curriculum standards for Chinese Senior High Schools (2017 edition)
proposes an activity-based approach to English learning perspective, providing
core teaching guidance for the integrated reading and writing section of high
school English. [1] In response to current prominent issues such as fragmented
high school English reading and writing instruction, formalized activities, and
shallow writing output, this paper uses the concept of activity-based approach to
English learning as theoretical support to construct a reading-to-write teaching
model characterized by theme-led, reading as support, progressive progression,
and writing as output. Relying on three core activities—learning and
comprehension, practical and application, and transfer and innovation—it bridges
the intrinsic connection between reading input and writing output. Combining
specific teaching cases from FLTRP High School English Selective Compulsory 3
Unit 1 Face Value teaching cases, practical investigations are conducted, the
teaching implementation process is organized, teaching effectiveness and
shortcomings are summarized, and targeted teaching optimization strategies are
proposed. This thesis aims to optimize the teaching paradigm for high school
English reading and writing, support the collaborative development of students’
core competencies such as language ability and thinking quality, and provide
practical suggestions and strategies for integrated reading and writing teaching in
high school English.
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1. Introduction
1.1. Research Background

New English Curriculum standards for Chinese Senior High Schools (2017 edition)
hereinafter referred to as the New Curriculum Standards, explicitly regards the core
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literacy of English as the core goal of high school English teaching. Abandoning the
traditional teaching model of knowledge imparting and skill training, emphasizing
comprehensive Activity-based approach to English guided by thematic significance,
and achieving the comprehensive development of students' language ability,
cultural awareness, thinking quality, and learning ability. The concept of
activity-based approach to English, as the core teaching philosophy of the New
Curriculum Standards, advocates that students can internalize language knowledge,
improve language skills, and enhance their thinking abilities through progressive
and hierarchical language activities in real thematic contexts, which is the key path
to implementing the core element of nurturing people.

Reading and writing teaching are the core modules of high school English teaching:
reading is the main way of language input, and writing is the core carrier of
language output. There is a very close relationship between the two, complementary
and inseparable. Similarly, under the background of the new college entrance
examination reform, reading and continue writing have become the focus of English
writing in the college entrance examination, which puts higher demands on
students' ability to integrate reading and writing, language transfer and application,
and logical thinking. This also forces high school English teaching to break the
traditional model of reading and writing separation and build an integrated teaching
system that promotes writing through reading.

1.2. Problem Statement

There are still many outstanding problems that urgently need to be solved in the
teaching of high school English reading and writing, which are difficult to adapt to
the requirements of core literacy cultivation and the new college entrance
examination education orientation.

Firstly, there is the fragmentation of reading and writing teaching: most classrooms
separate reading and writing teaching, with a focus on fragmented explanations of
vocabulary, grammar, and text details, while neglecting in-depth interpretations of
discourse structure, logical context, and writing techniques; Writing instruction
often involves template memorization and mechanical imitation, making it difficult
for students to effectively transfer reading input to writing output.

Secondly, the teaching activities are formalized, with classroom activities mostly
consisting of shallow question and answer and fill in the blank exercises, lacking
hierarchy, exploration, and practicality. A complete chain of reading and writing
teaching activity design has not been formed, and students' thinking training is
insufficient during class, making it difficult to truly improve their reading and
writing abilities.

The third is the shallowness of writing output. Students' final writing generally has
problems such as hollow content, logical confusion, single language expression, and

low relevance to the theme, making it difficult to innovate language expression in
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combination with the theme context.

1.3. Research significance

1.3.1. Theoretical significance

This thesis is based on the core theory of the activity-based approach to English
learning view, deeply analyzes its internal compatibility with the teaching of reading
and writing, constructs a systematic and practical integrated teaching model of
reading and writing, enriches the practical application scenarios of the
activity-based approach to English learning view, improves the theoretical system of
high school English reading and writing combined teaching, and provides
theoretical support for the reform of high school English teaching under the

guidance of core literacy.

1.3.2. Practical significance

This thesis combines real high school English classroom teaching cases to refine the
implementation process of reading-to-write teaching, sort out the problems and
optimization strategies in teaching practice, and provide a teaching paradigm that
can be used as a reference for frontline high school English teachers. By designing
progressive reading and writing activities can effectively solve teaching problems
such as fragmented reading and writing, shallow output, helping students
consolidate their language foundation, enhance their ability to integrate reading and
writing, develop higher-order thinking qualities, and implement the goal of
nurturing students with core subject elements.

2. Literature Review and Theoretical Basis

2.1. Theoretical Basis of the Activity-based Approach to English
Learning Perspective

The concept of activity-based approach to English learning is a localized foreign
language teaching philosophy proposed by the New Curriculum Standards. Its core
is to adhere to the guidance of thematic significance, advocate students to
participate in comprehensive, related, and practical English learning activities in
real language contexts, acquire language knowledge, develop language skills,
construct cultural cognition, and improve thinking quality through activities.

Based on the perspective of activity-based approach to English learning, classroom
teaching activities can be divided into three core levels, forming a complete learning
loop:

First, learning and comprehension activities, with discourse reading as the core,
covering basic activities such as perception, acquisition, sorting, and summarization,
helping students master discourse themes, language knowledge, and text structures.
The second is practical and application activities, which rely on the learned content
to carry out practical activities such as description, interpretation, analysis, and
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internalization, to achieve the initial application and internalization of language
knowledge.

The third is the transfer and innovation activities, which carry out advanced
activities such as reasoning, evaluation, creation, and exploration based on the
theme context, guiding students to combine existing knowledge for innovative
language output, achieving ability transfer and thinking advancement.

The three types of activities progress from shallow to deep, breaking the traditional
fragmented knowledge teaching and achieving the organic unity of language
learning and literacy development. Therefore, in high school English reading and
related writing teaching under the perspective of activity-based approach to English
learning, appropriate goal setting and scientific design of activities can guide
students' learning direction, promote students' active learning and exploration, and
lay a solid foundation for the smooth development of reading and writing teaching
work.[2]

2.2. Theoretical basis of promoting writing through reading

Developed based on the input-output hypothesis and transfer theory, reading
promotes writing. The Krashen Input Hypothesis emphasizes that comprehensible
language input is the foundation of language acquisition, providing material and
support for language output. B! The Swin Output Hypothesis further suggests that
language output can force learners to deepen their language understanding, correct
language biases, and improve their language system. [*] The relationship between
reading and writing is close. Reading is the reader's input language activity, while
writing is the author's output language activity. Reading promotes writing ", as the
name suggests, refers to the effective integration of reading and writing on the basis
of mutual promotion and influence, in order to improve English writing ability.
Reading, as a high-quality language input, can provide thematic materials, discourse
frameworks, vocabulary and sentence structures, and logical paradigms for writing;
Writing, as an output process, can drive students to deeply study the text, deepen
their understanding of discourse themes and writing rules, and form a positive

interaction between the two.

2.3. The intrinsic relationship between the view of activity-based
approach to English learning and the reading-to-write model

Guided by the perspective of activity-based approach to English learning, the
teaching strategy of using reading-to-write model can not only enhance students'
English language skills, but also cultivate their comprehensive literacy. This can not
only promote the balanced development of students' language input and output
abilities. At the same time, teachers adopt the strategy of promoting writing through
reading, encouraging students to actively think and critically analyze during the
reading process, express their own views and understanding in writing, enhance
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students' reading comprehension ability, exercise their thinking and innovation
abilities, and promote the development of students' higher-order thinking. [5]

The view of activity-based approach to English learning and the use of
reading-to-write model have a high degree of inherent compatibility, and the two
support and empower each other in both directions.

Firstly, the ideological goals are consistent, both abandoning mechanical language
skills training and focusing on the construction of thematic meanings, pursuing the
coordinated development of students' language abilities and thinking qualities, in
line with the core goal of nurturing people.

Secondly, the three-level activity system of the activity-based approach to English
learning concept is perfectly adapted to the complete process of "input
internalization output" for reading and writing: learning and comprehension
activities correspond to the input links of text intensive reading and material
accumulation. Application and practice activities correspond to the transitional
stages of language internalization, sentence structure imitation, and structural
organization. Migration and innovation activities correspond to the output stages of
independent writing and creative expression.

Finally, the implementation of the activity-based approach to English learning
concept of promoting writing through reading provides a concrete teaching carrier,
transforming abstract literacy concepts into actionable classroom activities. The
concept of activity-based approach to English learning provides a scientific
hierarchical framework for reading-to-write teaching, solving the problems of
fragmented and shallow traditional reading and writing teaching, and making

integrated reading and writing teaching more systematic, hierarchical, and effective.

3. Construction of a high school English reading-to-write teaching
model based on the perspective of activity-based approach to
English learning

3.1. Design concept of teaching model

This teaching model is guided by core competencies, with thematic significance as
the core, activity levels as the context, and integration of reading and writing as the
goal, adhering to the core of promoting writing through reading. Abandoning the
traditional teaching thinking of separating reading and writing, relying on the
three-level activity system of activity-based approach to English learning,
reconstructing the teaching process of reading and writing, and making reading
serve writing and writing feedback to reading. The entire teaching process focuses
on the student-centered position, builds a writing framework through the teaching
activity chain, guides students from shallow text understanding to deep language
internalization, and ultimately achieves meaningful writing output, truly
implementing the educational philosophy of learning through activities, applying in
practice, and innovating in transfer.
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3.2. Framework Structure of Teaching Model

Based on the core hierarchy of activity-based approach to English learning, a
three-dimensional four level reading-to-write teaching framework is constructed to
form a closed-loop teaching system.

Three dimensions refer to the three major activity dimensions of learning and
comprehension, application and practice, and transfer and innovation. The four
levels of teaching are text reading (input), material internalization (accumulation),
scaffolding construction (empowerment), and creative writing (output).

The overall framework is guided by unit themes and runs through the entire process
of reading and writing teaching, with layers of progression and interlocking,
ensuring the accumulation of language knowledge and the improvement of thinking
ability, completely breaking down the barriers between reading input and writing
output.

3.3. Implementation process of teaching model

3.3.1. Stagel: Learning and Comprehension: In-depth reading, accumulating
reading and writing materials.

Teachers rely on unit themes to guide students in conducting in-depth text reading
and completing basic language input. During the teaching process, teachers help
students build a thematic cognitive framework and accumulate transferable writing
materials by organizing text themes, paragraph structures, logical relationships,
core vocabulary, advanced sentence structures, writing techniques, and other
content. At the same time, focusing on writing needs, analyzing the discourse layout,
writing logic, and useful expression paradigms of the text in a targeted manner,
pointing out the integration points of reading and writing for students, and laying

the foundation for subsequent writing output.

3.3.2. Stage2: Application and Practice: Layered internalization, building
writing framework.

Based on the results of text reading, carry out layered practical activities to achieve
knowledge internalization. At the basic level, carry out shallow exercises such as
vocabulary imitation, sentence structure conversion, and paragraph retelling to
consolidate language foundation. To enhance the level, carry out mid-level activities
such as text structure sorting, paragraph reconstruction, and viewpoint extraction,
and master the logic of discourse writing. Through layered exercises, gradually build
a multidimensional writing framework of vocabulary, sentence structure, structure,

and logic to eliminate students' fear of writing difficulties.

3.3.3. Stage3: Transfer and Innovation: Theme output, complete writing
creation.

Set appropriate writing tasks based on the unit theme and learning situation, guide
students to break away from textual reliance, integrate learned materials and
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writing methods, and carry out independent writing based on their own cognition
and life experience. Encourage students to break through the limitations of text,
engage in effective writing expression, achieve the transfer and application of
language knowledge, and develop higher-order thinking qualities, completing a
complete closed loop from input, internalization to output.

3.3.4. Stage 4: Evaluation and Reflection: Diversified evaluation, optimizing
reading and writing skills.

Adopting a diversified evaluation method combining teacher evaluation, student
self-evaluation, and peer evaluation, focusing on dimensions such as language
accuracy and structural integrity for evaluation. At the same time, guide students to
reflect on writing issues, optimize their expression by comparing with the original
text, summarize the rules of reading and writing transfer, and achieve learning

through evaluation.

4. Teaching Practice Case—Taking Unit 1 Face Value as an
Example of FLTRP High School English Selective Compulsory
Course Three

Taking The Picture of Dorian Gray's literary appreciation reading and writing course
teaching design as an example, relying on the three-dimensional four level reading
and writing teaching model, practicing the activity-based approach to English
learning view, designing hierarchical reading and writing activities around the three
dimensions of learning comprehension, application practice, and transfer
innovation.[6] Through the four stages of text reading, material internalization,
scaffolding construction, and creative writing, we aim to connect the channels of
literary reading input and literary criticism writing output, and develop students’
language ability, cultural awareness, thinking quality, and learning ability in the
integration of reading and writing.

4.1. Lesson Example Teaching Design

4.1.1. Analysis of Teaching Content

The reading materials for this lesson are articles from the Developing Idea section of
Unit 1 Face Value, a compulsory course for FLTRP, as well as an excerpt from Oscar
Wilde's classic novel The Picture of Dorian Gray. The reading materials belong to
literary narrative discourse. The writing task is to write about a literary work.

The reading text presents the main plot of the novel in its entirety, which includes
four major writing materials: character images, core conflicts, thematic ideas, and
typical writing techniques. It carries the deep themes of beauty and morality,
hedonism and human goodness and evil. The writing task requires students to write
a short literary review after reading the excerpt, sorting out the characters’

personalities, analyzing the theme of the novel, and expressing personal value
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judgments. Reading is the material library and sample template for writing, and
writing encourages students to deeply interpret the content of the text. The two are
highly integrated and in line with the teaching logic of using reading to promote
writing.

4.1.2. Analysis of Learning Situation

The target audience for the class is high school students in their second year, who
already have the corresponding learning foundation: they can master the basic
reading methods of narrative texts, independently sort out the plot and context of
novels, accumulate basic vocabulary related to character description, and have basic
argumentative writing skills, which can clearly express simple viewpoints.

But they have several obvious shortcomings in literary reading and critical writing.
Firstly, their reading only stays at a shallow level, only able to summarize the plot,
making it difficult to deeply explore the characters' inner psychology, and unable to
understand the author's implicit value judgments in the text; Secondly, I am not
familiar with the discourse construction framework of literary criticism articles, and
I am not clear about the logical division of writing and the perspective of analyzing
works; Thirdly, there is a lack of specialized sentence structures and logical
coherence techniques for literary criticism, resulting in thin and hollow writing

content, and a lack of original text details to support the proposed viewpoints.

4.1.3. Teaching Objectives

Based on the three-dimensional four level teaching framework and the
activity-based approach to English learning view, set the four-dimensional core
literacy goals:

Language ability: Study texts to accumulate vocabulary related to character traits,
human nature, appearance and inner comparison, as well as contrast sentence
structures; Mastering the standard discourse structure of literary criticism:
introducing works, analyzing characters, interpreting themes, and personal
evaluations, independently completing literary reviews of over 80 words; Cultural
awareness: Understand the duality of aestheticism in Oscar Wilde's works, analyze
the harm of bottomless hedonism, and establish a correct value system that unifies
external beauty and internal morality; Thinking quality: By inferring Dorian's
personality changes through textual details, dialectically exploring the relationship
between beauty, desire, and conscience, developing logical and critical thinking;
Learning ability: Master reading and writing learning strategies, and be willing to
use group collaboration to explore literary texts.

4.1.4. Teaching Key and Difficult Points

Key points: Sort out the plot and character changes of the novel, summarize the
framework and functional expression of literary criticism writing;
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Difficulty points: Combining textual details to argue viewpoints, dialectically
analyzing novel themes, and achieving innovative transfer from text imitation to

personalized creative writing.

4.1.5. Teaching Implementation Process Based on Three-dimensional Four
level Model

The entire class follows a four-stage closed loop of learning and comprehension,
application and practice, transfer and innovation, and evaluation reflection,
corresponding to the three-dimensional activity dimensions, and gradually builds a
writing framework layer by layer to achieve reading serving writing and writing
feeding back reading.

Stage 1: Learning to comprehend text reading and accumulate literary writing
materials (learning and comprehension activities)

The core task of this section is to deeply analyze literary discourse, complete
language, structure, and theme input at three levels, reserve transferable materials
for writing, and carry out layered reading activities around the three questions of
What, Why and How.

The teacher presents a comparative portrait of a novel character and raises a
driving question: If you could stay young forever while your portrait grows old, would
Yyou make this wish? Why? And organize students to have a 1-minute free discussion,
stimulate their thinking on beauty and desire themes, and establish reading
expectations.

Activity 1: Overall reading, sorting out the plot structure (What)

Students quickly read through the excerpt and complete the plot timeline fill in the
blanks: Dorian portrait is born—=tempted by Wotton's hedonistic thoughts—wishing
to stay young forever—abandoning Sybil and causing him to commit
suicide—portrait becomes ugly—18 years of continuous wrongdoing. Using a
timeline to clarify the narrative logic, establish a clear storyline, and accumulate
material for the section introducing the content of the writing work.

Activity 2: Detailed Reading, Capture Character Description Materials (How)
Group and circle the text to describe Dorian's appearance, psychology, and portrait
changes, and categorize and organize vocabulary:

Beautiful appearance: Handsome, young, good looking

Coldly selfish: heartlessly, cruel, ignore others' suffering

Inner ugliness: inner ugliness

Synchronized sorting and comparative writing techniques: Comparing youthful and
beautiful appearances with aging and ferocious portraits, guiding students to
discover the opposition between appearance and soul is the core writing technique
of this article, which is directly transferred to the character analysis paragraph.
Activity 3: In depth exploration, exploring the thematic connotations of the
text (Why)

Group collaboration to explore problem chain:
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Why does the portrait become ugly every time Dorian does evil things?

What idea does Oscar Wilde want to tell readers through this story?

Students deduce the theme from the details of the text: Simply pursuing external
beauty and sensory pleasure can corrupt one's conscience, and true beauty is built
on morality.

Stage 2: Layered internalization of application practice, multi-dimensional
construction of writing framework (application and practice activities)

Based on the results of the first stage text reading, a layered practice will be carried
out from shallow to deep, building a writing framework for vocabulary, sentence
structure, discourse, and logic to eliminate students' fear of difficulties in literary
criticism writing.

Basic layer: Vocabulary and sentence structure imitation, consolidating
language framework

Vocabulary transfer: Use personality adjectives from this lesson to make sentences
describing people around you or Dorian;

Sentence structure conversion: Rewrite comparative sentences in the text and
practice comment specific comparative sentence structures such as "While..." and
"In contrast...";

(Example: Original: Dorian stays young, but his portrait becomes cruel. Rewrite: While
Dorian keeps his youthful appearance, his portrait reveals his cruel inner heart.)
Enhancement layer: Sort out the discourse framework and build structural
support

Based on the genre characteristics of literary criticism, teachers summarize the
three-stage standard framework for literary criticism:

Paragraph1: Introduction of the work (title, author, story summary)

Paragraph2: Analysis of Characters and Text Details (Combining Appearance and
Portrait Comparison to Discuss Dorian's Personality)

Paragraph3: Theme interpretation and personal value evaluation

Student grouping matching paragraph function and corresponding text materials,
clarify which reading original information can be called for each paragraph, and
solve the problem of not knowing what to write or how to segment.

Top management: Refining comment logic and building a speculative
framework

Extracting the logical reasoning of argumentative essays: viewpoints supported by
textual details, providing logical connectors: From the text we can see that; The detail
shows that...; In my opinion... When guiding students to write, every evaluation
should be based on the original text to avoid empty emotions.

Stage 3: Transfer innovation theme output, complete creative literary writing
(transfer and innovation activities)
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Create real writing tasks, achieve knowledge transfer and thinking innovation,
follow the steps of multimodal material supplementation, collaborative ideation,
and independent creation.

Creating authentic writing scenarios to stimulate creative motivation

Task setting: The school's English journal has set up a "Classic Literature Short
Review" column. Please submit a short article of about 80 words introducing "The
Picture of Dorian Gray" and share your opinions. The task is closely related to
students' real campus life and has practicality.

Supplement multimodal materials and enrich writing perspectives

Play novel and film clips, provide a brief introduction to the background of
aestheticism, expand students' understanding, encourage them to break away from
the original excerpt, and provide personalized interpretation based on the
background, avoiding writing that completely copies the content of the text.
Layered writing practice to achieve creative output

Group segmentation concept: Each group is responsible for summarizing, analyzing
characters, and evaluating themes, and exchanging available materials and sentence
structures;

Independent and complete writing: Students integrate scaffolding materials and
create based on their own life experiences, allowing for independent expression of
differentiated viewpoints (such as pursuing beauty itself without losing moral
bottom line), encouraging critical and innovative expression, and not limited to a
single standard answer.

Stage 4: Evaluation Reflection Multi-dimensional Mutual Evaluation, Iterative
Optimization of Reading and Writing Skills

Using a three-dimensional multi-dimensional evaluation scale consisting of teacher
evaluation, student self-evaluation, and peer evaluation, focusing on three major
evaluation dimensions: language accuracy, completeness of discourse structure, and
whether viewpoints are supported by text.

Peer evaluation: Two people work together to compare and revise scales, marking
grammar errors, missing evidence, and logical confusion;

Student self-evaluation: Compare the reading text and reflect on whether their
writing fully utilizes the comparative expressions and textual details accumulated in
the classroom;

Teacher's summary and evaluation: Select typical excellent model essays and
common problem cases to showcase, summarize the transfer rules of literary

reading and writing, and achieve the goal of promoting learning through evaluation.

4.1.6. After-class extended homework

Improve the classroom short reviews, and create literary appreciation posters with

hand-drawn illustrations. Read the remaining chapters of the novel for extended
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reading, supplement the second paragraph with an extended commentary, and
further consolidate literary reading and writing skills.

5. Conclusion

This thesis constructs a new teaching model based on the core literacy requirements
of the New Curriculum Standard, which is guided by themes, carried out through
gradient activities, and aims to integrate reading and writing. It combines real
classroom cases to complete practical verification and refines the teaching
implementation process. Practice has proven that this teaching model can
effectively break down the barriers between reading input and writing output,
enhance students' ability to integrate reading and writing, and improve their
language transfer and application skills, promoting the comprehensive development
of students' thinking quality and comprehensive literacy.

However, the teaching practice samples in this article are limited, and the long-term
effectiveness and universality of the teaching model still need further verification.
Future research will continue to focus on the perspective of English learning
activities, further optimize the design of layered teaching activities, improve the
literacy evaluation system, and provide richer practical references for the reform of
core literacy teaching in high school English.
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